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Ratcheting Up the Three R’s 
All Subjects Instructional Unit Plan 

Subject: Language arts 
 

Estimated Length 
of Unit: : 50 Days-
10 days for 
testing; 40 
instructional days  

Beginning Date:  
March 15, 2016 

Projected Ending Date:  
June 1, 2016 

Course: English 
 

Grade: 10, Unit 4 

Unit Theme, Big Idea, or Essential Question: 

How do different people balance risks and rewards in a time of danger or crisis? 

Why do people take calculated risks? 
 

 What risks are worth taking in time of crisis? 
UBD Stage One-Desired Results  (A is Optional) 

 
A. Students will be able to independently use their leaning to… (Transfer Goals) 

1. Compose explanatory/informative texts that examine and convey complex ideas   

2. Use various types of phrases and clauses to convey specific meanings 

3. Conduct research in response to specific questions 

4. Express and support personal responses to literature 

5.  Identify what in their life is worth taking a risk for 

B. Students will understand that… 

1. Some risks are worth taking  

2. Viruses are harmful and sometimes necessary 

3. Bacteria help to sustain the world outside and inside the human body 

4. Humanity has unwittingly declared war on all bacteria-the good and the bad 



Helena-‐West	  Helena	  School	  District	  

Spring	  2015	  

	  

5.  Careful revision prevents wordiness and redundancy 

6. Using different types of phrases add variety and interest to writing and presentations  

C. Students will know… 

1.  When to use various phrases to convey specific meaning 

2.  How to make one word do the work of several 

3.  How to correct inappropriate shifts in verbs 

4. How to examine and convey complex ideas in writing  

D. Students will be skilled at… 

1. Citing textual evidence to support claims and analysis 

2. Determining a central idea of a text and analyzing its development over time 

3.  Determining how an author’s ideas or claims are developed and refined 

4. Determining the meaning of words and phrases 

5. Revising his/her own writing for wordiness and redundancy 

6. Effective Communication Skills:  for oral presentations and discussion-group work 

       
Frameworks 

CCSS Reading CCSS Writing CCSS Speaking and 
Listening 

 
 
 
 
 

RI.10.1 

RI.10.2 

RI.10.3 

RI.10.4 

RI.10.5 

RI.10.6 

W.10.2 

L.10.1b 

LP.10.5.1d 

LP.10.6.1d 

LP.10.6.1e 

LP.10.6.3b 

SL.10.1-6 
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RI.10.8 

RI.10.9 

RH.10.1-10.9 

RST.10.1-10.9 

LP.10.7.1a 

LP.10.7.1c 

LP.10.8.1a 

LP.10.8.1b 

LP.10.8.1d 

Unit Specific Vocabulary 
text structure-problem solution, CDC-Center for Disease Control, pastoral, lethal, inscrutable, inexorably, alleviate, 
Ebola, obliteration, ilk, cacophony, dereliction, labyrinth, primeval 
 

UBD Stage Two-Evidence 
Pre Assessment 

• Attach Copy at the End of the Unit 
 
Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 of the points 
possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________ 
•  Attach a copy to the end of this unit. 

B. Project-Based Assessment Choose four options for this Unit of Instruction that students can choose from for their 
project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric for each choice.  
• Proposed Date for Project-Based Assessment Presentations __ 
• Attach a copy of the handout explaining the choices for the project and how to obtain the rubric to the 

end of this unit.__________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  

□ Comic Strip  □ Diary   
□ Interview   □ Letter to the Editor   
□ Newspaper Story □ Radio Program   
□ Newscast □ Monologue   
□ Poem or Song □ Slideshow   
□ Brochure □ Model   
□ Press Conference □ Play   
□ Soundtrack □ Essay   
□ Rewrite □ Oral Interpretation   
□  □    

 

Introducing the Unit 
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Anchoring Activity 
This activity should engage the students and establish the relevance of the entire unit of study. 

Anchoring Activity 
Video Clip,  

Song,  

Poem,  

Current Event 

Brainstorming Activity 

Socratic Seminar 

 

Description of Anchoring Activity: 

Partner Talk [CC: SL.10.1]: Have students 
meet with a partner and discuss situations in 
which people take calculated risks based on 
what they know, even if they do not have all 
the facts. Examples include historical events 
such as making preemptive military strikes or 
invading a country before knowing the full 
extent of a threat. An annual example is 
preparation of flu vaccines, which have to be 
manufactured long before doctors know the 
exact strains of virus that will prevail during 
flu season. Have partners answer such 
questions as: What were the positive 
outcomes? What were the negative 
outcomes? In retrospect, were people right to 
take action? How did their experiences affect 
subsequent decisions they made about taking 
risky actions? 

* Class Discussion [CC: SL.10.1, SL.10.4]: 
After students complete their Partner Talk, 
ask them to share their ideas in a class 
discussion. Then, direct students to take notes 
on the Essential Question and record their 
ideas in their Reading Journals as they read. 
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Now	  that	  you	  have	  established	  what	  the	  students	  need	  to	  know	  and	  be	  able	  to	  do	  at	  the	  end	  
of	  this	  unit	  of	  study,	  now	  plan	  the	  day-‐to-‐day	  learning	  experiences.	  	  

Overview	  of	  the	  Teaching	  Activities	  for	  this	  Unit	  of	  
Instruction	  

UBD Stage Three-Learning Plan 

50 Days-10 days for testing; 40 instructional days 

Lesson # 

Date/Day 

 

Teaching/ 

Delivery Method (What I will say 
or do) 

Check for Understanding  

(What will the students say or do) 

Embedding Grammar in 
Teaching: 

Teacher Should: 

-Introduce the grammar skill to 
the students 

-Show students examples of 
grammatical concepts used in 
literature. 

-Discuss how the authors of those 
literary works use grammatical 
concepts as “tools” to enhance 
their writing 

-Discuss how the literary works 
would look if those grammatical 
concepts were used. 

-Ask students to use specific 
grammatical concepts in their 
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own writing 

-Ask students to reflect on how 
those grammatical concepts 
enhance their works. 

DAY 1-2 Background Information 

Essential Questions: How do 
different people balance risks and 
rewards in a time of danger or 
crisis? 

Help students learn that most 
microorganisms have played a 
key role in developing and 
maintaining our biosphere and 
play an equally vital role in 
keeping the human body alive. 

See Core Guides: Role of 
Microorganisms in Earth History
 [Note: The following 
information is based on evolution 
theory.) Please review the 
information to determine its 
appropriateness with your 
students. 

Provide information to students 
about viruses and how it will 
relate to the novel-“Hot Zone” 

Background Resource 1: “First 
Hi-Res Picture of a Virus’s Shell”
 [CC: RI.10.1 – 10.3]-See 
Core Guides for Information 

 

Journal Entry-Have students to write the 
essential question in their journal. Record any 
relevant background information. 

 

 

 

 

 

 

Class Discussion: Discuss as a class information 
about bacteria and viruses. Students will view the 
images of viruses to understand the different 
shapes viruses take, particularly those that infect 
humans.  

View video to get an understanding of how the 
flu virus attacks the body          

Students explore the text structure and 
characteristics of nonfiction and problem and 
solution.   
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Virus Images/Foundations of 
Virology- This website offers 
images of some of the viruses, 
such as Ebola that are mentioned 
in The Hot Zone, as well as other 
infectious viruses. Roll the cursor 
over images to expand the image 
and read a description; click on 
“collapse” in the upper right 
corner to exit. 

-Pass out to students the World 
Health Organization Fact Sheet 
on the Ebola Virus.   

Have students watch the video 
(3:47): How Flu Viruses Attack 

Set a Purpose for Viewing: 
Watch the video to learn how flu 
viruses attack human cells 
andforce the nucleus to produce 
viral copies. 

-Locate information on Public 
Health and share with the 
students- origins of plagues, 
pioneers of public health, and the 
more recent problems associated 
with drug-resistant bacteria and 
viruses. 

*Read the Biography of 
Richard Preston (Official 
Website of Richard Preston) 

Genre and text structure: 
Literary Nonfiction, text-structure 

 

 

 

 

-Students read World Health Organization Fact 
Sheet on the Ebola Virus.  Discuss any ah ha 
moments or wonderings. 

 

 

-Students will watch the video (3:47): How Flu 
Viruses Attack and take notes on the risk of 
contracting the virus and how flu viruses attack 
human cells and force the nucleus to produce 
viral copies.  
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(problem solution) 

 

DAY 3-8 SECTION I 

Essential Questions: How do 
different people balance risks and 
rewards in a time of danger or 
crisis? 

“The Ebola Virus Poster” and 
See Core Guides:  “Images of 
the Ebola Virus Proteins” 

Set Purpose for Reading: Read 
and view to discover the 
characteristics of Ebolavirus that 
give this microbe its deadly 
nature.  

-Show Video to students: “Video 
Offers Glimpse of Biosafety 
Level 4 Lab”  (In Core Guides) 

Set the Purpose for Viewing 
and Reading: View the video 
and read the article to learn how 
secure a Biosafety Level 4 Lab is 
and what level of training is 
required to work there. 

Introduce and start reading the 
book:  

Set a Purpose for Reading: 
Assign students to read Section I 
with this purpose in mind: Read 
to experience people’s initial 

 

Journal Entry: Students take notes in their 
journal about the Ebola Virus and the Biosafety 
Level 4 Lab-This will eventually lead to an 
understanding of risks taken by people. 

Questions and Answer and/or KWL Chart-
What you Know, What you want to know, 
What you have Learned:  Have student to write 
down any questions they have or anything they 
would like to know more about.  

Students view videos:  Students share their initial 
thoughts about the video. 

 

 

 

 

Students start reading the book. 

Vocabulary Activity: The students will define 
the vocabulary based on the context of how it is 
used in the sentence. 

-The doctor’s goal is to alleviate the patient’s 
pain until the fever subsides. 

- Her implacable rage at her husband drove them 
to complete silence. 

- The hurricane inexorably beat against the 
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encounters with lethal thread 
viruses and to appreciate how 
viruses evolve. 

Introduce vocabulary to the 
students:  alleviate, implacable, 
inexorably, inscrutable, lethal, 
pastoral. Text Feature: Front 
Matter (Title page, copyright 
page, table of content, dedication 
and preface or introduction, 
quotations, etc.). 

Question to ask during reading 
(Sample answers can be found 
in Core Guides): Have students 
to answer questions during 
class discussions, as bell ringers 
and exit tickets, Socratic 
seminars, think-pair-share, 
journal entries. 

-Directly following the dedication 
and acknowledgments page at the 
beginning of the book is a 
paragraph that begins “This book 
describes events between 1967 
and 1993.” What questions might 
the paragraph raise in the reader’s 
mind? What is the author’s 
purpose for including the 
explanatory paragraph?  

- Having read Part One, identify 
and explain the biblical passage 
included in the front What is the 
primary image in this passage? 

shutters all night long. 

- The judge’s inscrutable expression baffled 
observers in the courtroom. 

- The bomb had lethal consequences when 
dropped on the city. 

- He grew up tending sheep and goats in a 
pastoral clan. 

 

Students can answer questions during class 
discussions, as bell ringers and exit tickets, 
Socratic Seminars, think-pair-share, and 
journal entries. 
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Why might the author have 
chosen this passage to introduce 
the book?  

- What does the section titled “To 
the Reader” explain? Why does 
the author include it?  

- How well does the map in the 
front matter help clarify the text 
in Part One? Give examples to 
support your answer. 

- Review the series of pages that 
begin “Infectious Area / No 
Unauthorized Entry.” 
Considering the point of view 
suggested in these pages, whom 
does the author want the reader to 
imagine? Where is the reader 
going, and why? To which 
chapter in Part One do front 
matter pages most closely relate? 
How do the front matter pages 
compare to the corresponding 
chapter/s? (Quick write activity) 

- Considered together, what effect 
do the quotation, the map, and the 
biosafety entrance pages have on 
the reader? Why did the author 
include these elements in the 
front matter? (Create a three 
column chart with the class)-
Features| Effect| Inference of why 
author included this in front 

 

-Quick Write Activity: Review the series of 
pages that begin “Infectious Area / No 
Unauthorized Entry.” Considering the point of 
view suggested in these pages, who does the 
author want the reader to imagine? Where is the 
reader going, and why? To which chapter in Part 
One does front matter pages most closely relate? 
How do the front matter pages compare to the 
corresponding chapter/s?  

 

Three Column Chart or Foldable Activity:  To 
be completed as a class with the teacher or in 
groups or individually using a foldable.   

 

 

 

Comprehension Check Questions: Questions 
can be asked as part of a quiz.  
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matter. 

Comprehension Check 
Questions: 

-Who was Charles Monet? Where 
did he contract his illness? How 
did people respond to him at the 
time? What makes him 
significant? Support your answer 
with details from the text. 

- Who is Shem Musoke? How did 
meeting Charles Monet change 
Musoke’s life? How did 
Musoke’s experience educate 
others about the Marburg virus?  

- How do viruses affect the cells 
of their hosts? How might viruses 
spread from host to host? How do 
Preston and other figures in Part 
One characterize a virus, i.e., 
Ebola? 

- How does the author weave 
scientific information into the 
narrative of Monet’s plane ride to 
Nairobi? Evaluate the 
effectiveness of including this 
information in the narrative. 

- Who was Mr. Yu. G.? Why is 
he important? Who were Sister 
M. E. and Nurse Mayinga? How 
were the experiences of the two 
women related? How did US 
scientists learn of the experiences 
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of all three? Cite details from the 
text to support your answer. 

- Who was Peter Cardinal? How 
did he inspire the 1988 
exploration of Kitum Cave on 
Mount Elgon? What was Gene 
Johnson’s purpose in leading the 
1988 Kitum Cave expedition? 
What were the outcomes of the 
expedition? How does the author 
use these outcomes to prepare 
readers for future events?  

- What problem does the author 
develop in Part One? What 
actions have people taken to 
address the problem so far? Give 
specific examples from the text. 
Do any of the actions people took 
suggest a solution to the problem? 
Why or why not? 

- Using carefully chosen details 
from the text, summarize the risks 
of encountering the viruses 
portrayed in Part One. What 
potential rewards would lead 
someone to knowingly subject 
himself or herself to those risks? 
How does the author develop the 
idea that the viruses are worth 
studying despite the risks? (Exit 
Ticket Question) 

Writing Activity: 

 

 

 

 

 

Exit Ticket:  Using carefully chosen details from 
the text, summarize the risks of encountering the 
viruses portrayed in Part One. What potential 
rewards would lead someone to knowingly 
subject himself or herself to those risks? How 
does the author develop the idea that the viruses 
are worth studying despite the risks?  

 

 

Informative/Explanatory Writing Task: How 
does the overall structure of Part One convey 
what was known and unknown about the 
filoviruses in 1989? What is the overall effect on 
the reader? Use specific details from the book to 
support your answer. Use the criteria for success 
to guide your work. 
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How does the overall structure of 
Part One convey what was known 
and unknown about the 
filoviruses in 1989? What is the 
overall effect on the reader? Use 
specific details from the book to 
support your answer. 

Criteria for success: 

-Students will analyze the order 
in which the author develops 
ideas 

- Describe the effect of Part One 
on the reader 

- Include sufficient details from 
the book to support their opinion; 
and  

- Writing is free of errors in 
spelling, grammar, punctuation, 
and mechanics. 

Grammar: 

L.10.1-Use various types of 
phrases and clauses to convey 
specific meanings and add variety 
and interest to writing or 
presentations. 

L.10.5.1d-Recognize and correct 
inappropriate shifts in verb tense. 

L.10.6.1d-recognize and correct 
vague pronouns  
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DAY 9-15 SECTION II 

Essential Questions: How do 
different people balance risks and 
rewards in a time of danger or 
crisis? 

See Core Guide: “Interview with 
Colonel Nancy Jaax, DVM, PhD” 

Set a Purpose for Reading: 
Read the interview to find out 
why Nancy Jaax chose to work 
with such a deadly virus. 

Summary: In this brief interview 
with Nancy Jaax, she discusses 
her motivation to work with the 
dangerous Ebola virus when it 
first appeared in the United 
States. 

See Core Guide: “Jerry & Nancy 
Jaax Discuss Biosafety Facilities” 

Set a purpose for reading: View 
this video to learn why people 
who work in high-security labs 
feel they are essential to 
biological research. 

Summary: Jerry and Nancy Jaax 
discuss why Kansas State 
University should build a high-
security Biosafety laboratory on 
campus. They express confidence 
in the security and safeguards of 
such labs to protect workers and 

 

Students examine why Nacy Jaax chose to work 
with a deadly virus? What motivated her to take 
the risk?  

Class discussion Question: In 1983, what did 
Nancy Jaax and her husband, Jerry, have in 
common as professionals? What was Nancy 
Jaax’s role in studying viruses? What evidence 
does the author use to explain why Nancy Jaax 
pursued Level 4 infectious agents? 

Vocabulary Activity: The students will define 
the vocabulary based on the context of how it is 
used in the sentence. 

-This poem’s main idea is ambiguous; I can’t 
decide what the speaker means. 

- We will apprise the principal of your plans to 
start school a week late. 

- As he picked up the pieces of the broken glass, 
Jason glowered at his giggling sisters. 

- She preferred discussing the movie with people 
of the same ilk, rather than those with opposing 
viewpoints. 

- The doctors’ ultimate aim was total obliteration 
of the disease. 

- The scouts returned from their reconnaissance 
of the enemy positions. 
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to keep dangerous pathogens 
isolated from the outside world. 

-Class Discussion Question: In 
1983, what did Nancy Jaax and 
her husband, Jerry, have in 
common as professionals? What 
was Nancy Jaax’s role in studying 
viruses? What evidence does the 
author use to explain why Nancy 
Jaax pursued Level 4 infectious 
agents? (remind students that 
some people believe the 
outcome/reward is greater than 
the risk) 

Introduce vocabulary to the 
students:  ambiguous, apprise, 
glowered, ilk, obliteration, 
reconnaissance. Text Feature: 
Glossary 

Set the purpose for reading 
section II: Read to understand 
the people and politics involved 
in combating a virus. 

Start reading- 

Glossary Terms Activity: 

 submarine and slammer  

a. According to the glossary, what 
type of terms are these?  

b. What is the everyday meaning 
of each term, and what is their 

 

 

 

Questions to ask during reading: (Sample 
answers can be found in Core Guides): Have 
students to answer questions during class 
discussions, as bell ringers and exit tickets, 
Socratic seminars, think-pair-share, journal 
entries. 

 

 

 

 

 

Glossary Terms Activity: 

As a class, students will explore glossary of terms 
to understand how the author used the feature:  
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meaning in the context of the 
book? Explain the connotation 
that each word has as it is used in 
the book. 

amplification 

a. After reading the definition, 
what type of term would you say 
this is?  

b. How does the meaning of the 
term in the context of this book 
compare to the everyday meaning 
of the term? 

hot, hot agent, hot suite, hot 
zone 

a. Are all of these terms the same 
type? Explain your answer.  

b. How does the definition of hot 
suite differ from the other 
definitions?  

sentinel animal 

a. Using context clues from the 
definition, what would be a good 
synonym for the word sentinel? 

b. Coal miners used to carry 
canaries (small songbirds) into 
underground work areas to test 
for lethal gases. If the bird died, 
the miners knew to evacuate the 
area. What does the allusion to a 
canary in a coal mine contribute 
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to your understanding of sentinel 
animals? 

Questions for understanding 
Text Feature-Glossary: 

-On page 198, the author writes, 
“As the virus grows inside a cell, 
crystalloids, or bricks, appear at 
the center.” Given that the author 
provides a synonym in the 
sentence for the word 
crystalloids, why does he most 
likely include the word in the 
glossary? 

-What criteria did the author use 
to select terms for the glossary of 
The Hot Zone? 

Questions to ask during 
reading: (Sample answers can 
be found in Core Guides): Have 
students to answer questions 
during class discussions, as bell 
ringers and exit tickets, 
Socratic seminars, think-pair-
share, journal entries. 

- What distinguishes Reston, 
Virginia, from the setting of most 
of Part One? What made Reston a 
good location for the Reston 
Primate Quarantine Unit? What 
distinguished the monkey house 
from other businesses in the 
Reston area? Use concrete 

 

 

 

Questions to ask during reading: Students will 
answer questions during class discussions, as 
bell ringers and exit tickets, Socratic seminars, 
think-pair-share, journal entries. 
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examples from the text in your 
answers. 

- Where did the monkeys in the 
Reston Primate Quarantine Unit 
originate? How did workers 
organize the monkeys within the 
monkey house? What is the 
author’s purpose for describing 
this organization? Give details 
from the text to support your 
answer. 

- Review the chapter called 
“Medusa” on pages 191–198. 
How does Preston describe the 
techniques that Tom Geisbert 
used, and what does he 
emphasize about the procedures 
and why? 

-What effect does this description 
have on the reader, and what does 
it convey about the problem the 
scientists faced? What role does 
Geisbert’s interior monologue 
play in this chapter? Cite details 
to support your answer.  

-What secret did Peter Jahrling 
and Tom Geisbert share? What 
was their rationale for keeping the 
secret? What personal 
ramifications would there be if 
the secret got out? How did the 
secret affect Jahrling’s decision-
making process on how to handle 

 

After reviewing the chapter called “Medusa” on 
pages 191–198. Students will record techniques 
that Geisbert used and what he emphasized about 
the procedure and why. 
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Dan Dalgard and the work at the 
Reston monkey house? 

-Review pages 166–217. 
Compare and contrast the level of 
knowledge possessed by Dan 

-Dalgard and Bill Volt, who 
worked at the Reston Primate 
Quarantine Unit, and the level of 
knowledge possessed by people 
affiliated with USAMRIID. How 
did their different levels of 
awareness affect the risks they 
considered as they decided on 
actions to take? Cite evidence 
from the book to support your 
answer (group activity).  

-What role did the army’s chain 
of command play in the decision 
to launch a biocontainment 
operation in Reston? What risks 
and rewards did people with 
military and scientific 
perspectives consider as they 
made the decision? What was 
Nancy Jaax able to contribute to 
the decision-making process? Use 
examples from the text to support 
your answer. (Journal Entry) 

-Over the course of Part Two, 
what actions did civilian and 
military leaders consider taking to 
address the problem they faced? 
Once they began taking action, 

 

 

 

 

 

 

-Group Activity: In groups, the student Dalgard 
and Bill Volt, who worked at the Reston Primate 
Quarantine Unit, and the level of knowledge 
possessed by people affiliated with USAMRIID. 
How did their different levels of awareness affect 
the risks they considered as they decided on 
actions to take? Cite evidence from the book to 
support your answer.  

 

In their journal, students will answer the 
question: What role did the army’s chain of 
command play in the decision to launch a 
biocontainment operation in Reston? What risks 
and rewards did people with military and 
scientific perspectives consider as they made the 
decision? What was Nancy Jaax able to 
contribute to the decision-making process? Use 
examples from the text to support your answer.  

(Newspapers Article Activity) 

In a newspaper article format, students will 
answer the following question: Over the course of 
Part Two, what actions did civilian and military 
leaders consider taking to address the problem 
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what did they learn about the 
problem? Explain how these 
developments contribute to the 
structure of the book. Use 
evidence from the text in your 
response. (Newspaper Article 
Activity) 

Grammar: 

LP.10.7.1a-Explain the function 
of phrases and clauses in general 
and their function in specific 
sentences. 

LP.10.7.1c-Place phrases and 
clauses within a sentence, 
recognizing and correcting 
misplaced and dangling 
modifiers. 

Informative/Explanatory 
Writing Task: 

Criteria for Success: 

Before students complete the 
writing task, clarify the criteria 
and expectations. Students 
should 

· they infer what people are 
thinking based on evidence in the 
text 

· they focus on issues of right and 
wrong; 

· they include sufficient details 

they faced? Once they began taking action, what 
did they learn about the problem? Explain how 
these developments contribute to the structure of 
the book. Use evidence from the text in your 
response.  Follow the criteria for success 
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from the book to support their 
opinion; and 

· their writing is free of errors in 
spelling, grammar, punctuation, 
and mechanics. 

DAY 16-22 SECTION III 

Essential Questions: How do 
different people balance risks and 
rewards in a time of danger or 
crisis? 

Introduce vocabulary to the 
students:  appalled, cacophony, 
contending, dereliction, liability, 
proliferated.  Text Feature: 
Heading 

Questions to ask during 
reading: (Sample answers can 
be found in Core Guides): Have 
students to answer questions 
during class discussions, as bell 
ringers and exit tickets, 
Socratic seminars, think-pair-
share, journal entries. 

Set the purpose for reading: 
Read to learn how a crisis 
develops and how people make 
choices when they face potential 
danger. Have students to write 
this in their journals. 

-Look through Part One and 
notice the years in the headings. 

 

Vocabulary Activity: The students will define 
the vocabulary based on the context of how it is 
used in the sentence. 

-We were appalled when we realized we had left 
Spot at the gas station. 

- Absolute silence followed the cacophony of the 
collision. 

- He spoke very well, considering that he was 
contending with the flu. 

- Turning off the baby monitor was a dereliction 
of the sitter’s duty. 

- She claims the city has liability for any 
contamination of the water supply. 

- Daffodils proliferated in the two years after he 
planted the bulbs. 

Journal Entry: Read to learn how a crisis 
develops and how people make choices when 
they face potential danger. 
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What is unusual about the year of 
the “Ebola River” chapter? Why 
did the author most likely place 
the “Ebola River” chapter here? 

- Consider these headings in Part 
Two: “Medusa,” “The First 
Angel,” and “The Second Angel.” 
Explain the reference of each of 
these headings. Do any of the 
headings relate to other parts of 
the book? If so, in what way? 

- As elements of specific 
headings, many subheadings 
include times of day according to 
a 24-hour clock, or military time. 
In what circumstances or contexts 
does a subheading give the time 
of day? Give examples to support 
your answer. Why does the 
author use military time? 

- In Part Three, what content 
clues do headings give to readers? 
Include examples. 

- How do the date and time 
headings contribute to the 
problem-solution structure of The 
Hot Zone? 

- What is about to take place as 
Part Three begins? What event or 
events disrupt the plans military 
leaders have made? How do 
civilians and military personnel 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Jig saw activity: Questions can be assigned to 
students to answer in groups using the jigsaw 
method after the reading of this section: The 
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interact as the operation gets 
under way? 

Questions can be assigned to 
students to answer in groups 
using the jigsaw method after 
the reading of this section: The 
students will then present their 
question and answer to the 
class.  All students are still 
reading the book. 

- How did the space suits people 
wore protect them from the virus? 
Why would getting a rip in the 
suit be dangerous? What related 
purpose did the air lock and the 
staging room serve at the monkey 
house? (Group1)  

- When he spoke to reporters, 
why did C. J. Peters understate 
“the gravity of the situation” 
(287)? Why didn’t military 
personnel wear their uniforms to 
the monkey house? What is the 
author’s purpose in including 
these details? Support your 
answer with examples. (Group 2) 

- What circumstances led to the 
insertion of the 91-Tangos? How 
did their leaders—especially Jerry 
Jaax and Gene Johnson—prepare 
the teams for their task? How did 
the 91-Tangos react to the job 
they were asked to do? Cite 

students will then present their question and 
answer to the class and the other students will 
listen and discuss whether or not they agree or 
not with the groups’ statement.    
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several examples in your 
response. (Group 3) 

- How did Tom Geisbert and 
Peter Jahrling contribute to the 
Reston operation? What actions 
did they and other scientists take 
to identify the virus that killed the 
Reston monkeys? Based on their 
work and the photographs on 
pages 368 and 369, how did the 
Reston virus compare to the other 
strains of Ebola? Where does this 
information about Ebola Reston 
fit in The Hot Zone’s problem-
solution text structure? (Group 4) 

- Based on what scientists learned 
after the events at the Reston 
monkey house, what risks did the 
sick monkeys pose to their 
caretakers? What, if anything, did 
participants in the Reston 
operation learn after it was over 
that might have changed the 
actions people took? What 
implications does this have for 
decisions should an animal 
outbreak occur again? Use facts 
and quotations from the text to 
support your answer. (Group 5) 

Grammar:  

LP.10.8.1a-Explain the function 
of verbals in general and their 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- Argumentative Writing Task: 

Students will answer the question: In Part Three, 
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function in particular sentences. 

LP.10.8.1b-Form and use verbs 
in active and passive voice. 

LP.10.8.1d-Recognize and 
correct inappropriate shifts in 
verb voice and mood. 

- Argumentative Writing Task 

In Part Three, C. J. Peters of 
USAMRIID and Joseph B. 
McCormick of the CDC 
disagreed about where people 
exposed to the Reston virus 
should be treated. Choose one 
point of view and, based on 
material in the book, defend it in 
a persuasive essay. Use specific 
details from the book to support 
your answer. 

Criteria for success: 

Before students complete the 
writing task, clarify the criteria 
and expectations. Students should 
be sure that 

· they understand the perspectives 
of Peters and McCormick; 

· they choose a perspective they 
can defend with evidence from 
the book; 

· they choose to base an argument 
either on what people knew at the 

C. J. Peters of USAMRIID and Joseph B. 
McCormick of the CDC disagreed about where 
people exposed to the Reston virus should be 
treated. Choose one point of view and, based on 
material in the book, defend it in a persuasive 
essay. Use specific details from the book to 
support your answer. Pay close attention to the 
criteria for success. 
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time they were in 

conflict or on information they 
learned later; 

· they include sufficient details 
from the book to support their 
opinion; and 

· their writing is free of errors in 
spelling, grammar, punctuation, 
and mechanics. 

DAY 23-29 SECTION IV 

Essential Questions: How do 
different people balance risks and 
rewards in a time of danger or 
crisis? 

Introduce vocabulary to the 
students: enigma, indwelling, 
labyrinth, preeminent, primeval, 
traverse 

Set a Purpose for Reading: 
Assign students to read Section 4 
with this purpose in mind: Read 
to learn an author’s perspective 
on the events he reports. 

 

-Compare pages 375–379 with 
pages 7–10. How are they 
similar? Give examples. Why did 
the author most likely begin Part 
Four this way? 

Vocabulary Activity: The students will define 
the vocabulary based on the context of how it is 
used in the sentence. 

-Her motives for moving away from a great 
apartment were an enigma to him. 

-Lee possessed an indwelling attractiveness 
separate from his facial features. 

-He had to use a map to navigate the labyrinth of 
subway tunnels. 

-After years of middling success, today she is the 
county’s preeminent tomato grower. 

-The primeval forest offers the perfect habitat to 
many unusual birds, mammals, and plants. 

-To get to the campsite, all you have to do is 
traverse the small creek. 

 

 

Students will answer questions during class 
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Questions to ask during 
reading: (Sample answers can 
be found in Core Guides): Have 
students to answer questions 
during class discussions, as bell 
ringers and exit tickets, quick 
writes, Socratic seminars, 
think-pair-share, journal 
entries. 

-Who is driving to Mount Elgon 
as Part Four begins, and when? 
What triggers thoughts about HIV 
and the Kinshasa Highway? Why 
does the author write that “the 
paving of the Kinshasa Highway 
affected every person on earth, 
and turned out to be one of the 
most important events of the 
twentieth century”  

- What was the author’s attitude 
toward the trip he was taking to 
Mount Elgon? Give details from 
the text to support your answer. 
What preparations did he make 
for entering Kitum Cave? How 
extensively do these preparations 
mirror the procedures biohazard 
researchers followed in their 
labs?  

- What risks did the author taking 
when he entered Kitum Cave? 
How do those risks compare with 
the risks USAMRIID personnel 

discussions, as bell ringers and exit tickets, 
quick writes, Socratic seminars, think-pair-
share, journal entries. 
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took at the Reston Primate 
Quarantine Unit? What possible 
rewards might the author have 
gained from the expedition to 
Kitum Cave? What motivated the 
author—the risks, the potential 
rewards, or something else? 
Support your answer. 

- What role or roles did Kitum 
Cave play in the ecosystem of 
Mount Elgon? What role might it 
have played in the evolution of 
thread viruses such as Ebola? 
How well does Kitum Cave fit 
with the author’s statement on 
page 406 that “the earth is 
mounting an immune response 
against the human species”? 
Justify your answer.  

- Why did the author describe his 
visit to the abandoned Reston 
monkey house? How did this visit 
relate to the author’s trip to 
Kitum Cave? Considering the 
author’s reflections in 1993, has 
there been a solution to the 
“Ebola problem”? Explain your 
answer using facts and quotations 
from the book. 

- Describe how the author uses 
military jargon to enhance 
meaning and reinforce the 
problem-solution structure of the 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Research: 

Students will research one of the following topics 
and share with the class the potential risk health 
care or individual workers take in protecting the 
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text. Use examples from the text 
to support your answer. 

Research: 

Have students to research one of 
the following topics and share 
with the class the potential risk 
health care or individual workers 
take in protecting the public. 
Make sure students choose: 
Check out the iPad cart. 

- History of African Based 
Filoviruses 

- Uses of Animal Testing 
Regulations of Animal 
Testing 

- Virus Identification 
Techniques 

- Pandemic Preparedness 

- U.S. Army Biohazard 
Containment Plans 

- The CDC’s Role in 
Biosafety 

- The Reston Monkey 
House Kitum Cave 

- Virus Adaptation and 
Mutation (Ebola, HIV, & 
Influenza), The Various 
Ebola Strains, Victims of 

public. 

- History of African Based Filoviruses 

- Uses of Animal Testing Regulations of 
Animal Testing 

- Virus Identification Techniques 

- Pandemic Preparedness 

- U.S. Army Biohazard Containment Plans 

- The CDC’s Role in Biosafety 

- The Reston Monkey House Kitum Cave 

- Virus Adaptation and Mutation (Ebola, 
HIV, & Influenza), The Various Ebola 
Strains, Victims of Marburg Today, 

- HIV versus Ebola (characteristics and 
effects). 
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Marburg Today, 

- HIV versus Ebola 
(characteristics and 
effects). 

Grammar: 

LP.10.6.1e-Recognize variations 
from standard English in their 
own and others’ writing and 
speaking, and identify and use 
strategies to improve expression 
in conventional language.  

LP.10.6.3b-Maintain consistency 
in style and tone. 

DAY 30-35 SECTION V 

Essential Questions: How do 
different people balance risks and 
rewards in a time of danger or 
crisis?  Cite specific examples 
throughout the text to support 
your ideas. 

 

Introduce vocabulary from 
Masque of the Red Death to the 
students:  See vocabulary from 
Core Guides. The list is 
extensive.     

Core Guide Related Reading 5: 
“The Masque of the Red Death” 
by Edgar Allen Poe-Short Story. 

Checking for understanding of the essential 
question: 

Have students to discuss what they have learned 
so far about the risks people have taken and how 
they balance risks and rewards in a time of 
danger. Cite specific examples throughout the 
text to support your ideas 

 

 

 

Vocabulary Activity: The students will define 
the vocabulary based on the context of how it is 
used in the sentence. Vocab in Core Guides.  
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Set the Purpose for Reading: 

Read to discover what happens to 
a prince and his followers who try 
to escape the Red Death. 

Explicitly Teach Author’s 
Stylistic Techniques (repetition, 
personification, line breaks, 
vivid descriptions):  

-Word Choice and how word 
choice affects tone and emotions 
evoked by readers, how an author 
uses descriptive details to create 
tension and suspension, advance 
plot, how an author sequences 
events to contribute to suspense, 
and how he used irony. 

-Start reading short story- 

Questions to ask during 
reading: (Sample answers can 
be found in Core Guides): Have 
students to answer questions 
during class discussions, as bell 
ringers and exit tickets, quick 
writes, Socratic seminars, 
think-pair-share, journal 
entries. 

-In paragraph 1 of “The Masque 
of the Red Death,” Poe describes 
the effects of the plague. Analyze 
his choice of descriptive words. 
What tone does his word choice 
establish? What emotions are 

 

 

 

 

 

 

Students read “The Masque of the Red Death” by 
Edgar Allen Poe 

 

Class Discussion or two-column chart: 
Students will identify the descriptive words 
used by Poe; analyze his choice and use of 
descriptive words, the tone produced by his 
words, and the emotions evoked. They can 
record the stylistic techniques used by the 
author and ideas and effects on a two-column 
chart. 
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they meant to evoke in the 
reader?  

- (Journal Entry) Summarize 
Prince Prospero’s response to the 
plague in paragraph 2. What can 
the reader infer about the prince’s 
character from his actions? What 
might his “castellated abbey” 
symbolize? 

- (1)? Poe states, “They resolved 
to leave means neither of ingress 
or egress to the sudden impulses 
of despair or of frenzy from 
within” (1). What context clues 
can help the reader understand the 
meaning of the words ingress and 
egress? 

- Poe describes in great detail the 
unusual rooms of the “imperial 
suite” (1). How does Poe use the 
descriptions of these rooms to 
build tension in the story? How 
does the sound of the ebony clock 
affect the story’s mood and tone? 
Poe emphasizes the exact number 
of chimes sounded each hour, and 
the exact number of seconds in an 
hour. What might the clock and 
the emphasis on time symbolize? 
What do the symbols 
foreshadow? 

-How does Poe advance the plot 
in paragraphs 8 and 9? What 

 

Journal Entry: Summarize Prince Prospero’s 
response to the plague in paragraph 2. What can 
the reader infer about the prince’s character from 
his actions? What might his “castellated abbey” 
symbolize? 

 

Students interpret Poe’s words by 
paraphrasing what lines mean: 

“They resolved to leave means neither of ingress 
or egress to the sudden impulses of despair or of 
frenzy from within”  
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effect does his use of symbol and 
imagery in these paragraphs have 
on the reader? In paragraphs 10-
14, Poe describes the prince’s 
actions when he confronts the 
Red Death mummer. Are the 
prince’s actions consistent with 
his character? Why or why not? 
What events have foreshadowed 
this confrontation between the 
prince and the Red Death? 

- Poe uses different time 
sequences in paragraphs 1-3 and 
in paragraphs 4-14. How does 
this order contribute to the 
suspense and sense of horror of 
the story? Discuss Poe’s use of 
irony in “The Masque of the Red 
Death.” 

DAY 36-37 Research and organizing 
writing-Prewriting 

Essential Question/SLO:  People 
weigh their personal 
interpretations of risks and 
rewards as they make decisions to 
act in times of crisis.  In an essay 
compare and/or contrast the ways 
two people in The Hot Zone 
interpreted risks and rewards, and 
show how their interpretations 
affected their decisions.  
Synthesize the reading conducted 
in the class, be sure to include a 

Students will start the research for their SLO- 
People weigh their personal interpretations of 
risks and rewards as they make decisions to act in 
times of crisis.  In an essay compare and/or 
contrast the ways two people in The Hot Zone 
interpreted risks and rewards, and show how their 
interpretations affected their decisions.  
Synthesize the reading conducted in the class, be 
sure to include a statement about how different 
people balance risks and rewards in a time of 
danger or crisis? 
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statement about how different 
people balance risks and rewards 
in a time of danger or crisis?  

Cite specific examples throughout 
the text to support your ideas. 

 

DAY 38 

 

Composing Drafts 

*Teacher monitoring feedback 

Students work on completing research and 
composing their drafts.       

DAY 39 Revising and editing-Feedback 
from peers and teachers 

Students are revising and editing their writing 

*Peer-to-peer feedback 

*Teacher providing feedback 

DAY 40 Revising and editing-Feedback 
from peers and teachers 
Continue- 

*Final Draft 

Students complete and submit final draft 

*Teacher providing feedback 

	  

	  

	  

	  

	  

	  

	  

	  

	  


